	Card #1


	Template for Letter Recognition (Name) Review

	Steps
	Explanation/Script

	TASK

PREPARATION

SIGNALING PROCEDURE

Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID  

Use effective signaling, monitoring, and pacing procedures. 

4. CORRECTION PROCEDURE  

5. INDIVIDUAL TURNS


	Letter name review

Write the letters from the Lesson Map on the board in random order. Put new or difficult letters on the board more than once.

Do

Say

Focus

Point just to the left of the letter.

Name?

Wait time

2 seconds

Signal for student response

Tap under letter

Say: You’re going to practice saying the names for some letters. You’re going to say the name of the letter when I tap under it.
(Model only the first couple of times you do this lesson.)

Say: I’ll model for you how to say the name of the first two letters. My turn.
Model for students, using the signaling procedure above, with only teacher responding.
Say: Each time I tap under a letter, you say the name of the letter. Your turn. 

Provide practice using the above signaling procedure with only students responding.
To correct students: 

Use signaling procedure above with only teacher responding to correct students.

Say: My turn. 

After you model, use signaling procedure above with only students responding to have them repeat correct responses. 

Say: Your turn.

Back up two letters and continue.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one letter each. Call on students in an unpredictable order. Call more frequently on students who made errors.




	Card #2


	Template for Letter/Sound Review

	Steps
	Explanation/Script

	TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID  

Use effective signaling, monitoring, and pacing procedures. 

4. CORRECTION PROCEDURE  

5. INDIVIDUAL TURNS


	Letter sound review
Write letters from the Lesson Map on the board in random order. Put new or difficult letters on the board more than once.
Do

Say

Focus

Point just to left of letter.

Sound?

Wait time

2 seconds

Signal for student response

Tap/touch under letter*

* Tap for stop sounds, touch for two seconds for continuous sounds. 

Say: You’re going to practice saying the sounds for some letters. You’ll say the sound as long as I touch under it.
(Model only the first couple of times you do this lesson.)
Say: I’ll model for you how to say the sound of the first two letters when I touch under them. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 
Say: Each time I touch under a letter, you say the sound it makes. Your turn.
Provide practice using the above signaling procedure with only students responding.
To correct students: 

Use signaling procedure above with only teacher responding to correct students.

Say: My turn. 

After you model, use signaling procedure above with only students responding have them repeat correct responses. 

Say: Your turn.

Back up two letters and continue.

When it appears that the group is answering items correctly, provide individual turns as a check. Call on several students for one sound each. Call on students in an unpredictable order. Call more frequently on students who made errors.




	Card #3
	Template for Practicing Word Reading

(regular and irregular words)

	Steps
	Explanation/Script

	TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID  

Use effective signaling, monitoring, and pacing procedures. 

4. CORRECTION PROCEDURE  

5. INDIVIDUAL TURNS


	Regular and irregular word reading

Write words from the Lesson Map on the board.

Do

Say

Focus

Point just to the left of word.

Word?

Wait time

2 seconds

Signal for student response

Sweep hand under word swiftly

Say: You’re going to practice reading words. When I point to a word, figure out the word in your head. When I sweep under the word, say the word.
(Model only the first couple of times you do this lesson.)

Say: I’ll model for you how to say the first two words when I sweep under them. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 
Say: When I sweep under a word, you say the word. Your turn.
Provide practice using the above signaling procedure with only students responding.
To correct students for regular words:

Say: My turn. The word is______. 

Your turn. Word?

Have students blend the word using the appropriate blending routine for your group and then say the whole word. 

Back up two words and continue.

To correct students for irregular words: 

Say: My turn. The word is ______. 

Your turn. Word? ______. 

Say: Spell ______. Tap under each letter as students spell the word aloud. Word?  _______.
Back up two words and continue.
When it appears that the group is consistently answering items correctly, provide individual turns as a check. Say: When I point to the left of a word, everybody figure out the word in your head. When I call your name, say the word. Point to the left of the first word, pause several seconds, say a student’s name, then sweep under the word. Call on students in an unpredictable order. Call more frequently on students who made errors.


	Card #4


	Template for Onset-Rime Blending Instruction

	Steps
	Explanation/Script

	TASK 

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL UNDERSTANDING APPEARS TO BE SOLID 

Use effective signaling, monitoring, and pacing procedures.

4. CORRECTION PROCEDURE

5. INDIVIDUAL TURNS


	Onset-Rime Blending
Have white board marker with green cap and words from lesson map available.

Do

Say

Focus

(Tap green cap of whiteboard marker.

(Tap white part of marker.

(/k/

(/at/

Wait time

None

Signal for student response

Slide finger above marker from left to right from student perspective

Say: We’re going to put together the first sound and the end part of a word to make a whole word. 
(Model only the first couple of times you do this lesson.)
Say: I’ll model two words for you. I’ll say the first sound and the end part, then I’ll say the whole word. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 

Say: For each word, I’ll say the first sound and the end part. When I signal, everybody will say the whole word. Your turn.
Provide practice using the above signaling procedure with only students responding.
To correct students: 

Use signaling procedure above with only teacher responding to correct students.

Say: My turn. /f /   /or/   for.  
After you model, use signaling procedure above with only students responding to have them repeat correct responses. 

Say:  Your turn. /f/   /or/. 
Back up two items and continue.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one word each. Call on students in an unpredictable order. Call more frequently on students who made errors.




	Card #5


	Template for Phoneme Blending Instruction



	Steps


	Explanation/Script



	TASK

PREPRATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL UNDERSTANDING APPEARS TO BE SOLID

Use effective signaling, monitoring, and pacing procedures.

4. CORRECTION PROCEDURE

5. INDIVIDUAL TURNS


	Phoneme blending 

Prepare chains of 2, 3, 4, and 5 unifix cubes prior to lesson. Have words from lesson map available.

Do

Say

Focus

Tap one cube as you say each sound from left to right from student perspective; one second between each sound

/k/ /a/ /t/

Wait time

None

Word?

Signal for student response

Quickly slide finger across cubes from left to right from student perspective

Say: You’re going to practice blending individual sounds to make words. I’ll tap a cube as I say each sound in the word and then you’ll say the whole word.

(Model only the first couple of times you do this lesson.)

Say: I’ll model for you how to blend the sounds I say into a word. I’ll model two words. My turn.
Model for students, using cubes and the signaling procedure above, with only teacher responding. 

Say: I’ll say the sounds in a word. When I signal, you say the word. Your turn.
Provide practice using the above signaling procedure with only students responding.
To correct students: 

Use signaling procedure above with only teacher responding to correct students. 

Say: My turn. /f / /i/ /g/  fig.  
After you model, use signaling procedure above with only students responding to have them repeat correct responses. 

Say:  Your turn. /f / /i/ /g/ 
Back up two items and continue.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one word each. Call on students in an unpredictable order. Call more frequently on students who made errors.


	Card #6


	Template for Phoneme Segmentation

	Steps
	Explanation/Script

	IDENTIFY TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL UNDERSTANDING APPEARS TO BE SOLID

Use effective signaling, monitoring, and pacing procedures.

4. CORRECTION PROCEDURE

5. INDIVIDUAL TURNS


	Phoneme Segmenting

Have words from Lesson Map available.

Do

Say

Focus

Hold up a closed fist, fingers facing you.

Pan. Say the sounds in pan.
Wait time

None

Signal for student response

Every second hold up one finger in a left to right progression from student perspective for every sound in the word.

Say: You’re going to practice saying the sounds in words. I’ll say a word. Each time I hold up a finger, you’ll say a sound in the word.
(Model only the first couple of times you present this template.)
Say: I’ll model for you how to say the sounds in two words. I’ll say a sound each time I hold up a finger. My turn.

EXAMPLE

Listen. net.  Here are the sounds in net:  /n/   /e/   /t/.  

Listen. pan. Here are the sounds in pan:  /p/  /a/  /n/.
Model for students, using the signaling procedure above, with only teacher responding. 

Say: I’ll say the word. Each time I hold up a finger, you say a sound. Your turn. 

Provide practice using the above signaling procedure with only students responding.
To correct students: 

Use signaling procedure above with only teacher responding to correct students. 

Say: My turn. Tag /t/ /a/ /g/  
After you model, use signaling procedure above with only students responding to have them repeat correct responses. 

Say:  Your turn. Tag. 
Back up two items and continue.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one word each. Call on students in an unpredictable order. Call more frequently on students who made errors.


	Card #7


	Template for Sound/Spelling Review

	Steps
	Explanation/Script

	TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID  

Use effective signaling, monitoring, and pacing procedures. 

4. CORRECTION PROCEDURE  

5. INDIVIDUAL TURNS


	Sound/spelling review
Write spellings from the Lesson Map on the board in random order. Put new or difficult spellings on the board more than once.
Do

Say

Focus

Point just to left of spelling.

Sound?

Wait time

2 seconds

Signal for student response

Tap under spelling

Say: You’re going to practice saying the sounds for some spellings. 
(Model only the first couple of times you do this lesson.)
Say: I’ll model for you how to say the sounds of the first two spellings when I touch under them. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 
Say: Each time I tap under a spelling, you say the sound it makes. Your turn.
Provide practice using the above signaling procedure with only students responding.
To correct students: 

Use signaling procedure above with only teacher responding to correct students.

Say: My turn. 

After you model, use signaling procedure above with only students responding to have them repeat correct responses. 

Say: Your turn.

Back up two letters and continue.

When it appears that the group is answering items correctly, provide individual turns as a check. Call on several students for one sound each. Call on students in an unpredictable order. Call more frequently on students who made errors.




	Card #8
	Template for Sound-by Sound Blending


	Steps


	Explanation/Script



	TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.

2. MODEL TASK
Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID
Use effective signaling, monitoring, and pacing procedures.

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS


	Sound-by-Sound Blending

Have words from Lesson Map available.

Sound/Spellings

Do

Say

Focus

Write letter

Wait time

none

Signal for student response


Tap under letter

Sound?

Blending*

Do

Say

Focus

Point just to the left of first letter
Blend

Wait time

None

Signal for student response

Sweep finger under letters

*Blend after two spellings have been written. Blend after each additional spelling is presented.

EXAMPLE

1. Write m on board. Say: Sound? Tap under m. /m/.
2. Write a on board: ma. Say: Sound? Tap under a. /a/. 

3. Say: Blend. Sweep under m and a. /ma/. 

4. Write s on board: mas. Say: Sound? Tap under s. /s/  

5. Say: Blend. Sweep under m, a, s. /mas/. 

6. Write k on board: mask. Say: Sound? Tap under k. /k/
7. Say: Blend. Slide hand quickly under the word. /mask/
8. Say: Word? Mask.
Say: Today you’ll be practicing blending individual sounds to make words. 

(Model only the first couple of times you present this template.)

Say: I’ll model for you how to blend two words. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 

Say: Your turn. 

Provide practice using the above signaling procedure with only students responding.
Continued on next page

To correct students: 

Sound Error:

· Model sound, then have students repeat sound. Say: My turn. Sound? /___/. Your turn. Sound?
· Then return to beginning of word. Say: Let’s start over.
Blending Error: 

· Use signaling procedure to model blending correctly. Say: My turn. 

· Test students on blending step. Say: Your turn. Blend. 

· Return to beginning of word. Say: Let’s start over.
· Back up two words, re-present missed word, and then continue on.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one word each. Call on students in an unpredictable order. Call more frequently on students who made errors.


	Card #9


	Template for Continuous Blending


	Steps


	Explanation/Script



	TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.

2. MODEL TASK
Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID
Use effective signaling, monitoring, and pacing procedures.

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS


	Continuous Blending

Write words from Lesson Map on board.

Blending

Do

Say

Focus

Point just to the left of word*

Blend

Wait time

1 second

Signal for student response 

Loop under each letter, moving forward every 1-2 seconds

Word Reading

Focus

Immediately, point just to the left of word

Word?

Wait time

None

Signal for student response 

Sweep hand swiftly under word

* For words beginning with a stop sound start by pointing under the first letter.

EXAMPLE

1. Write slam on board. 

2. Point to left of the s and say: Blend.
3. Loop under each letter every 1-2 seconds to prompt students to say each sound.

4. Immediately point again to left of word.

5. Then say: Word? and sweep hand under whole word swiftly.

Say: Today you’ll practice blending individual sounds to make words. When I touch under a letter you’ll say the sound for that letter. When you blend, don’t stop between the sounds.

(Model only the first couple of times you present this template.)

Say: I’ll model for you how to blend two words. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 

Say: Your turn. 

Provide practice using the above signaling procedure with only students responding.
Continued on next page

To correct students:

Sound Error: 

· Model sound, then have students repeat sound. Say: My turn. Sound? /___/. Your turn. Sound?
· Then return to beginning of word. Say: Let’s start over.
Blending Error: 

· Use signaling procedure to model blending correctly. Say: My turn. 

· Lead students in blending. Teacher responds with students. Say: Do it with me.
· Test students on blending step. Say: Your turn. Blend. 

· Repeat word from beginning using signaling procedure.

· Back up two words, re-present missed word, and then continue on.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one word each. Call on students in an unpredictable order. Call more frequently on students who made errors.


	Card #10
	Template for Word Reading―Spelling Focused


	Steps


	Explanation/Script



	TASK

PREPARATION

SIGNALING PROCEDURE
Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.

2. MODEL TASK
Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES UNTIL KNOWLEDGE APPEARS TO BE SOLID
Use effective signaling, monitoring, and pacing procedures.

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS


	Spelling focused word reading

Write words from Lesson Map on board.

Blending

Do

Say

Focus

Point under focus spelling*

Sound?

Wait time

1 second

Signal for student response

Tap under spelling

Word reading

Focus

Point just to the left of word

Word?

Wait time

2 seconds

Signal for student response

Sweep hand swiftly under word

* If spelling has two letters, point with two fingers together.

EXAMPLE

1. Write point on board. 

2. Point under oi and say: Sound?
3. Tap under oi spelling to prompt students to say /oy/.

4. Point just to the left of word and say: Word? Pause two seconds.

5. Sweep hand under whole word swiftly to prompt students to say point.
Say: Today you’ll be practicing reading words. First you’ll say the sound for a spelling in the word. Then you’ll read the whole word. 
(Model only the first couple of times you present this template.)

Say: I’ll model for you how to read two words. My turn.

Model for students, using the signaling procedure above, with only teacher responding. 

Say: Your turn. 

Provide practice using the above signaling procedure with only students responding.
Continued on next page

To correct students: 

Sound Error: 

· Model sound, then have students repeat sound. Say: My turn. Sound? /___/. Your turn. Sound?
Word Error: If students say word incorrectly, model sound and word for students, then have students say the sound and the word.

My turn. Sound? /__/. Word? _____

Your turn. Sound? ___ Word? ____

Then back up two words, re-present missed word, and continue on.

If student misreads word on second attempt, use continuous blending or erase word and use sound-by-sound blending. Then back up two words, re-present missed word, and continue on.

When it appears that the group is consistently answering all items correctly, provide individual turns as a check. Call on several students for one word each. Call on students in an unpredictable order. Call more frequently on students who made errors.


	Card #11
	Template for Reading Decodable Text Instruction―Introductory

	Steps
	Explanation/Script

	TASK

PREPARATION

DESCRIPTION OF SIGNALING PROCEDURE

Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.

2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES Elicit whole-group responses

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS TO FOCUS ON ACCURACY

6. PRACTICE TO BUILD FLUENCY


	Reading decodable text

Recommended time for use: When students can read CVC words on board with no longer than a 3-4 second pause.

Prepare a copy of the story specified in the Lesson Map for each student.

Do

Say
Focus


1. Touch under the first/next word

2. Figure out the word to yourself

Wait time

3 seconds

Signal for student response


4. Tap

3. Word?

Example  

HMR, Kindergarten, Theme 9, p. T91 

(Page 1) “My pet!” said Ben. “I can not get it.”

(Page 2) “Get a net,” said the vet. Ben can not get it yet.

· Say: Touch under the first word of the sentence. Students touch under My. Teacher monitors.

· Say:  Figure out the word to yourself (pause 3 seconds). 

Say: Word? and immediately tap. Students say My.

· After students respond, say: Touch under the next word. Students touch under pet. Teacher monitors.

· Say: Figure out the word to yourself (pause 3 seconds). 

Say: Word and immediately tap. Students say pet.

· Repeat the same procedure for each word in the sentence.

· When the students have read a sentence correctly, the teacher reads the sentence naturally to students. Teacher reads, “My pet!” said Ben. “I can not get it.”

· Repeat the same procedure for each sentence.

Say: First you’ll read the story together with everybody reading out loud one word at a time. You’ll touch under a word and figure it out to yourself.  Some of the words will be words you can sound out and some will be irregular words. When I tap. you’ll say the word out loud. When you read the sentence with no mistakes, I’ll read the sentence again for you. When you finish reading the story, I’ll call on individuals to take turns reading sentences.

Continued on next page

(Model only the first couple of times you do this lesson.)

Say: I’ll show you how to read the first sentence. My turn. 

Use the signaling procedure and the example above to model reading the first sentence of text with only teacher responding. 

Say: It’s your turn to read as a group. Remember, first you’ll touch under a word and figure it out to yourself. When I say, word and tap, you’ll say the word out loud. Your turn.

Using the signaling procedure above, have students read the decodable text with only students responding.

To correct students: 

If one or more students misidentifies a word or does not respond, model the word, have students say the word, then return to the beginning of the sentence and use the signaling procedure above to have students read the sentence.*

Say: My turn. That word is ____. Your turn. What’s the word? Go back to the beginning of the sentence. 

* This template assumes that students have had sufficient practice reading regular and irregular words in word list exercises from the lesson maps on days prior to introduction of the story so that they will be able to read all words in the story with no more than 3-4 seconds to figure out the word. If you have students in your group who have not had sufficient practice, you may have to modify this procedure. Waiting for these children to figure out a response would cause the majority of the students to wait excessively. Present this task in a smaller group with those students who need the extra time prior to presenting the story in the larger group. Allow them more time to figure out the words on the first reading of the story, then repeat the story with just a 3-4 second pause for each word.

When the group has read the story correctly, provide individual turns. Call on students to read one sentence at a time, while other students read along silently touching under each word being read. Keep track of errors. Provide motivation for accurate reading. Call on all students to read in an unpredictable order. Praise correct responses.**

** These procedures are designed to set up students for success. If you have students who won’t succeed in whole group, call on them later in small groups.

Use one of the following options to have students reread the story at least two more times:

1. Provide extra practice using the signaling procedures above in large or small groups for students who were not able to read at a rate of one word every three to four seconds. 

2. Partner Read – Students read with a partner following procedure below.
Continued on next page
Say: You’re going to practice reading a story with a partner. When you are the listener, touch under each word your partner is reading and read along silently to yourself. If the reader makes a mistake, say the correct word. When you are the reader and your partner corrects you, repeat the correct word. Then go back to the beginning of the sentence and read the sentence again. Take turns reading pages with your partner.  


During partner reading, each student should have their own copy of the decodable book. Teacher moves from pair to pair listening and monitoring.




	Card #12
	Template for Reading Decodable Text Instruction―Intermediate

	Steps
	Explanation/Script

	TASK

PREPARATION

DESCRIPTION OF SIGNALING PROCEDURE

Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK

Briefly name and explain the task to students prior to starting the activity.
2. MODEL RESPONSE

Model desired response to the task with several examples using signaling procedure above. 

3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES Elicit whole-group response.

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS TO FOCUS ON ACCURACY

6. PRACTICE TO BUILD FLUENCY


	Reading decodable text

Recommended time for use:

· When students can read text at about 20 words per minute in their current decodable with at least 90 percent accuracy.  

· In small groups as an intervention strategy.

Prepare a copy of the story specified in the Lesson Map for each student.

Do

Say

Focus

1. Touch under the first word of the sentence.

Wait time

3 seconds

Signal for student response


3. Tap (continue tapping every 3 seconds for each word in sentence).

2. Read 

Say nothing for all other words in the sentence.

Example

HMR, Kindergarten, Theme 9, p. T91 

(Page 1) “My pet!” said Ben. “I can not get it.”

(Page 2) “Get a net,” said the vet. Ben can not get it yet.

(Page 3) “Get a box,” said Fox. Ben can not get it yet.

(Page 4) “Get ten men,” said Hen.

(Page 5) Ben got ten men.

(Page 6) Ten men got it. Ben can play.

· Say: Touch under the first word of the sentence. Students touch under My. Teacher monitors. Pause 3 seconds. 

Say: Read? and immediately tap. Students say My.

· Continue to tap every three seconds to signal students to read the next word. (Note: In this option, the teacher does not say anything while students are reading the sentence. The teacher just taps to signal students to read each word.) “…pet!” said Ben. “I can not get it.”

· When the students have read a sentence correctly, the teacher reads the sentence naturally to students. Teacher reads, “My pet!” said Ben. “I can not get it.”

· Repeat the same procedure for each sentence.

Continued on next page

Say: First you’ll read the story together with everybody reading out loud one sentence at a time. You’ll touch under a word and figure it out to yourself.  Some of the words will be words you can sound out and some will be irregular words. I’ll tap for each word in the sentence. When I tap, you’ll say the word out loud. After you read a word you’ll touch under the next word and figure it out. Wait for the tap to read that word out loud. When you can read a sentence with no mistakes, I’ll read the sentence again for you. When you finish reading the story, I’ll call on individuals to take turns reading sentences.
(Model only the first couple of times you do this lesson.)

Say: I’ll show you how to read the first two sentences. My turn. Use the signaling procedure and the example above to model reading decodable text using 1-2 pages of text. 

Say: Your turn to read as a group. Remember, you’ll say each word out loud when I tap. Your turn. Using the signaling procedure above, have students read the decodable text with only students responding.  

To correct students: 

If one or more students misidentifies a word or does not respond, model the word, have students say the word, then return to the beginning of the sentence and use the signaling procedure above to have students read the sentence.*

Say: My turn. That word is ____. Your turn. What’s the word? Go back to the beginning of the sentence. 
* This template assumes that students have had sufficient practice reading regular and irregular words in word list exercises from the lesson maps on days prior to introduction of the story so that they will be able to read all words in the story with no more than 3-4 seconds to figure out the word. If you have students in your group who have not had sufficient practice, you may have to modify this procedure. Waiting for these children to figure out a response would cause the majority of the students to wait excessively. Present this task in a smaller group with those students who need the extra time prior to presenting the story in the larger group. Allow them more time to figure out the word on the first reading of the story, then repeat the story with just a 3-4 second pause for each word.

When the group has read the story correctly, provide individual turns. Call on students to read one sentence at a time, while other students read along silently touching under each word being read. Keep track of errors. Provide motivation for accurate reading. Call on all students to read in an unpredictable order. Praise correct responses.**

** These procedures are designed to set up students for success. If you have students who won’t succeed in whole group, call on them later in small groups.

Use one of the following options to have students reread the story at least two more times:

1. Provide extra practice using the signaling procedures above in large or small groups for students who were not able to read at a rate of one word every three seconds. 

2. Partner Read – Students read with a partner following procedure below.
Say: You’re going to practice reading a story with a partner. When you are the listener, touch under each word your partner is reading and read along silently to yourself. If the reader makes a mistake, say the correct word. When you are the reader and your partner corrects you, repeat the correct word. Then go back to the beginning of the sentence and read the sentence again. Take turns reading pages with your partner.  


During partner reading, each student should have their own copy of the decodable book. Teacher moves from pair to pair listening and monitoring.




	Card #13
	Template for Reading Decodable Text Instruction―Advanced #1

	Steps
	Explanation/Script

	TASK

PREPARATION

DESCRIPTION OF SIGNALING PROCEDURE

Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK Briefly name and explain the task to students prior to starting the activity.

2. MODEL RESPONSE 
3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES Elicit whole-group responses.

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS TO FOCUS ON ACCURACY

6. PRACTICE TO BUILD FLUENCY


	Reading decodable text

Recommended time for use:

· As students show proficiency with blending and can demonstrate the ability to handle a larger amount of text without needing support, e.g., students reading about 30 wcpm in their decodable book (typically by middle of grade 1 for children who are progressing at benchmark level).

Prepare a copy of the story specified in the Lesson Map for each student.

Do

Say

Focus

Touch under the first word of the page (pause). Read the page to yourself.

Wait time

Monitor and allow sufficient time for middle level strategic students to read the page.
Signal for student response


Tap every 1-2 seconds to set the pace. 

Stop. Go back to where you started (pause). Touch under the first word (pause). 

Read

* Teacher taps at a rate of about a word each 2 seconds when first introducing this template.  As students become more fluent, teacher increases the rate at which students read by decreasing the pause between each clap. The teacher can tell what an appropriate pace is by testing some middle and lower performers individually.

Example

HMR, Grade 1, Theme 6, p. T91

(Page 1) Mom and I walk to the sea. We take steep steps that lead to the beach.

(Page 2) We see seals. These seals swim and dive. We see them eat fish and squid.

(Page 3) This seal pup wakes up from its nap. It can’t see its mother.

Say: Touch under the first word of the page. Monitor. Begin reading to yourself. Pause for an appropriate length of time.  

After students have read to themselves, say: Stop. Go back to where you started. Touch under the first word. Pause. Read (tap). 

Repeat the procedure until all text has been read.

Say: You’ll read this story a page at a time. First you’ll read the page to yourself, then you’ll read the page together with everybody reading out loud one page at a time. I’ll tap for the words in the sentences to let you know how fast I want you to read together. When you finish reading the story, I’ll call on individuals to take turns reading sentences.
(Model only the first couple of times you do this lesson.)

Say: I’ll show you how to read the first two sentences. My turn. Use the signaling procedure and the example above to model reading decodable text using 1-2 sentences of text. 

Say: Your turn to read the story. You’ll read each page to yourself first. Then you’ll read it together as a group. 

It’s your turn to read as a group.

Using the signaling procedure above, have students read the decodable text with only students responding.

To correct students: 

If one or more students misidentifies a word or does not respond, model the word, have students say the word, then return to the beginning of the sentence and use the signaling procedure above to have students read sentence.*

Say: My turn. That word is ____. Your turn. What’s the word? Go back to the beginning of the sentence. 

* This template assumes that students have had sufficient practice reading regular and irregular words in word list exercises from the lesson maps over days prior to introduction of story so that they will be able to read all words in the story with no more than 3-4 seconds to figure out the word. If you have students in your group who have not had sufficient practice, you may have to modify this procedure. Waiting for these children to figure out a response would cause the majority of the students to wait excessively. Present this task in a smaller group with those students who need the extra time prior to presenting the story in the larger group. Allow them more time to figure out the word on the first reading of the story, then repeat story with just 3-4 second pause for each word.

When the group has read the story correctly, provide individual turns. Call on students to read a sentence or two at a time, while other students read along silently touching under each word being read. Establish a goal for each page of making no more than three errors per hundred words (97% accuracy). Provide correction procedure and have students reread any page where they exceed this goal. Keep track of errors. Provide motivation for accurate reading. Call on all students to read in an unpredictable order. Praise correct responses.**

** These procedures are designed to set up students for success. If you have students who won’t succeed in whole group, do not call on them or just call on them for sentences that contain easier words. Have these students reread the decodable later in small groups. Try to establish a schedule where these students can read the story in a small group first so that they can fully participate in the large group exercise.

Use one of the following options to have students reread the story at least two more times:

1. Provide extra practice using the signaling procedures above in large or small groups for students who need more practice to reach desired fluency level. 

2. Partner Read – Students read with a partner following procedure below.

Say: You’re going to practice reading a story with a partner. When you are the listener, touch under each word your partner is reading and read along silently to yourself. If the reader makes a mistake, say the correct word. When you are the reader and your partner corrects you, repeat the correct word. Then go back to the beginning of the sentence and read the sentence again. Take turns reading pages with your partner.  


During partner reading, each student should have their own copy of the decodable book. Teacher moves from pair to pair listening and monitoring.




	Card #14
	Template for Reading Decodable Text Instruction―Advanced #2

	Steps
	Explanation/Script

	TASK

PREPARATION

DESCRIPTION OF SIGNALING PROCEDURE

Use appropriate signals to elicit unison student responses.

1. EXPLAIN TASK Briefly name and explain the task to students prior to starting the activity.

2. MODEL RESPONSE 
3. PROVIDE PRACTICE USING WHOLE-GROUP RESPONSES Elicit whole-group responses.

4. CORRECTION PROCEDURE 

5. INDIVIDUAL TURNS TO FOCUS ON ACCURACY

6. PRACTICE TO BUILD FLUENCY


	Reading decodable text

Recommended time for use:

· As students show proficiency with blending and can demonstrate the ability to handle a larger amount of text without needing support, e.g., students reading about 60 wcpm in their decodable book (typically by end of grade 1 for children who are progressing at benchmark level).

Prepare a copy of the story specified in the Lesson Map for each student.

Do

Say

Focus

Touch under the first word of the page (pause). Read the page to yourself.

Wait time

Monitor and allow sufficient time for middle level strategic students to read the page.
Signal for student response

Teacher chorally reads the text with students, one word per second.*

Stop. Go back to where you started (pause). Touch under the first word (pause). 

Read

*Teacher reads at a rate of about 1 word per second when introducing this template. As students become more fluent teacher increases the rate.

Example

HMR, Grade 1, Theme 6, p. T91

(Page 1) Mom and I walk to the sea. We take steep steps that lead to the beach.

(Page 2) We see seals. These seals swim and dive. We see them eat fish and squid.

(Page 3) This seal pup wakes up from its nap. It can’t see its mother.

Say: Touch under the first word of the page. Monitor. Begin reading to yourself. Pause for an appropriate length of time.  

After students have read to themselves, say: Stop. Go back to where you started. Touch under the first word. Pause. We’ll all read together. Read (tap). 

Repeat the procedure until all text has been read.
Continued on next page
Say: You’ll read this story a page at a time. First you’ll read the page to yourself, then you’ll read the story together with everybody reading out loud one page at a time. I’ll read with you. Then when we finish reading the story, I’ll call on individuals to take turns reading sentences.
(Model only the first couple of times you do this lesson.)

Say: I’ll show you how to read the first two sentences. My turn. Use the signaling procedure and the example above to model reading decodable text using 1-2 sentences of text. 

Say: Your turn to read the story. You’ll read each page to yourself first. Then you’ll read it together as a group. 

Using the signaling procedure above, have students read the decodable text with only students responding.

To correct students: 

If one or more students misidentifies a word or does not respond, model the word, have students say the word, then return to the beginning of the sentence and use the signaling procedure above to have students read the sentence.*

Say: My turn. That word is ____. Your turn. What’s the word? Go back to the beginning of the sentence. 

* This template assumes that students have had sufficient practice reading regular and irregular words in word list exercises from the lesson maps on days prior to introduction of the story so that they will be able to read all words in the story with no more than 3-4 seconds to figure out the words. If you have students in your group who have not had sufficient practice, you may have to modify this procedure. Waiting for these children to figure out a response would cause the majority of the students to wait excessively. Present this task in a smaller group with those students who need the extra time prior to presenting the story in the larger group. Allow them more time to figure out the words on the first reading of the story, then repeat the story with just a 3-4 second pause for each word.

When the group has read the story correctly, provide individual turns. Call on students to read a sentence or two at a time, while other students read along silently touching under each word being read. Establish a goal for each page of making no more than 3 errors per hundred words (97% accuracy). Provide correction procedure and have students reread any page where they exceed this goal. Keep track of errors. Provide motivation for accurate reading. Call on all students to read in an unpredictable order. Praise correct responses.**

** These procedures are designed to set up students for success. If you have students who won’t succeed in whole group, do not call on them or just call on them for sentences that contain easier words. Have these students reread the decodable later in small groups. Try to establish a schedule where these students can read the story in a small group first so that they can fully participate in the large group exercise.

Continued on next page
Use one of the following options to have students reread the story at least two more times:

1. Provide extra practice using the signaling procedures above in large or small groups for students who need more practice to reach desired fluency level. 

2. Partner Read – Students read with a partner following procedure below.

Say: You’re going to practice reading a story with a partner. When you are the listener, touch under each word your partner is reading and read along silently to yourself. If the reader makes a mistake, say the correct word. When you are the reader and your partner corrects you, repeat the correct word. Then go back to the beginning of the sentence and read the sentence again. Take turns reading pages with your partner.  


During partner reading, each student should have their own copy of the decodable book. Teacher moves from pair to pair listening and monitoring.




